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TYPES OF BILINGUALISM AND THE POSSIBILITIES
OF THEIR PRACTICAL APPLYING

The analysis of modern linguistic literature shows that considerable attention is paid to this
problem. In recent years, new classifications of bilingualism have emerged, including those directly
related to technological innovations. Today, scientific judgments about the rapidly changing
language situation in other countries and regions of the planet seem relevant. Significant changes
have taken place in almost all areas of public life, which have affected the system of development
of the native language with the parallel study of the second, including the language of another
state. The theory of bilingualism in the broadest sense of the word will always be relevant for
students of all age groups and objectively has a special significance in the modern world. Bilingual
communication often focuses on direct speech. In general, the question of determining the signs
of bilingualism becomes a priority. Any objective knowledge provides for one or another system
in the study of the phenomenon of interest. The more complex the object being studied, the more
important is the clarity of the individual provisions that make up the chosen system. And of course,
it is impossible to study such a complex phenomenon as language outside the system. Today there
are few countries in the world whose populations are characterized by monolingual. Azerbaijan
belongs to the countries where multilingualism reigns. One ancient wisdom says: in order to better
understand a person, you need to know him better. Any objective knowledge provides for one or
another system in the study of the phenomenon of interest. The more complex the object under study,
the more important the clarity of the individual provisions that make up the chosen system. And
of course, such a complex phenomenon as language cannot be studied outside the system. Especially
when it comes to a foreign language, studied on an equal basis with the native outside the homeland.
The system, in turn, always involves the allocation of different types. Many types have also been

created in the description of languages.
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social groups of the population.

The problem statement. To date, there are very
few countries in the world whose population is
characterized by multilingualism. At the beginning
of the third decade of the XXI century, the language
situation began to change rapidly. There have been
important changes in almost all spheres of life,
including in the system of improving the native
language with parallel learning of a second language.

This is all the more important given the fact
that at a younger age, many children, as a rule,
have great potential for perception of the second
language system. This is due to certain changes
taking place in the emotional, volitional and mental
development of children, in their motivational sphere,
in communication with their peers and adults.

The purpose of this article is an attempt to
determine the content of the concept of bilingualism
accepted at the present stage of the development of
linguistics as a science and the possibility of using
the generally accepted paradigm in the education of
high linguistic culture among native speakers, teach-
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ing foreign languages, forming new cognitive think-
ing capabilities and mastering the world with its help.

The main material. On the typology of types of
bilingualism. There is a well-known fact of interfer-
ence, both linguistic and cultural, which most natu-
rally appears in the process of learning a foreign
or other language, whose native speakers live on
the same territory with bilinguals. E.A. Zemskaya
believes that “... in the speech of bilinguals in their
non-native language, it is quite possible to create
some pronunciation variants of the sound, which is
associated with the phenomenon of prosodic interfer-
ences of the already native language in the oral speech
of bilinguals” [4, p. 111]. Moreover, this is observed
at almost any age, in any cultural environment. In the
case of bilingual communication, attention is most
often focused directly on speech as such. That is why
the question of proper linguistic and psycholinguis-
tic characteristics of bilingualism becomes a priority.
They also lead us to the need to enumerate all types
of bilingualism.
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H. Bytens-Verdsmor took the painstaking work
to calculate the total number of bilingual types. As
a result, the scientist identified more than thirty:
acquired, concomitant, progressive, attributed, sym-
metrical, asymmetric, balanced, simple, pure, com-
plex, etc. [15].

It is not difficult to see that the types identified by
scientists are listed not only for the sake of differen-
tiation, but also for their unification. It is clear that x.
Batens Beardsmore arranges these types in a certain
sequence in order to identify various areas of their
use, including time periods. For example, passive
and active bilingualism is associated with the figu-
rative and characterological scope of its application.
Progressive and regressive — indicate an evaluative
approach to bilingualism. The names “complete” or
“incomplete” without additional comments speak
for themselves. Horizontal and vertical — about dia-
chronic sections. Early, late, children’s — this is the
designation of time periods. All the others are of an
activity nature and are distributed according to their
individual functions.

E.P. Bayartueva, referring to the complex and
extensive system of tenses in the English language,
writes: “Every Englishman knows perfectly well that
there are seventeen tenses in his native language,
but it has been noticed that he never practically uses
them all, both in written and oral speech. Therefore,
it is unlikely that in modern linguistic science it is
possible to find a painstaking analysis of all English
times at the level of monographs or dissertations” [1,
pp- 49-501].

Let’s briefly focus on the central types of bilin-
gualism: we plan to rely on them throughout the
study. Academician L.V. Shcherba in his writings
distinguished three types of bilingualism: “pure”,
“mixed” and “grammaticalized”, believing that each
of them is more often applicable in a certain field.
So, the “pure type”, in his opinion, is more domi-
nant in the home, that is, the family environment.
Mixed — at work, when fulfilling any professional
obligations. With this type, people alternately switch
from one language to another. It is the business envi-
ronment that requires this. This type also, according
to Shcherba, involves learning a foreign language
through the prism of one’s own, native. The third one,
“grammaticalized”, fully justifies its terminological
name, since it focuses on the perception and memo-
rization of individual grammatical rules or categories
of the language being studied [10, pp. 114-115].

Relying on the most essential features and signs
of the third type of bilingualism, L.V. Shcherba also
pointed out that the boundaries of grammaticaliza-

tion are very mobile, in connection with which words
sometimes, although they denote a single subject, but
represent it from different sides. That is why, in the
matter of teaching a foreign language, the following
requirement was a priority for a scientist: “closer to
life”. In his opinion, this meant that it was best to use
the natural method when learning a language. It is the
simplest, accessible and natural for students, “teaches
them to analyze ideas, generates thoughts using vari-
ous means of linguistic expression” [10, p. 117]. As
a result, a strong system of unified associations is
formed and consolidated in the minds of bilinguals.

We have listed the most popular types of bilingual-
ism that are more common in practice. (We remind
you that there are significantly more of them — A.S.).
However, it is quite obvious that scientists are not lim-
ited to information about their elementary enumera-
tion or division; they seek to identify the main fea-
tures of each of these and some other types, include
them as parameters in models, schemes, differentiate,
and then unify them.

At one time, the outstanding linguist N.D. Shmelev
reasonably expressed the following idea: “Before
describing anything, it is necessary to establish what,
which linguistic phenomena we consider central,
that is, it is necessary to find out the nature of these
phenomena, interpret them and then describe them.
Interpretation can be given only if a criterion is for-
mulated to which the described phenomena must cor-
respond” [11, p. 140].

For example, in the Azerbaijani language, the
disclosure of the meaning of certain phonemes can
be complete, clear and completely understandable
for native speakers of this language. However, when
compared with similar phonemes in German, this
completeness simply disappears, in any case, it does
not manifest itself in any way. It turns out that this is
a completely common phenomenon in bilingualism.
Accordingly, there are characteristic errors in their
pronunciation, and then they pass into the speech of
children learning a second language.

This position is confirmed, for example, by the
opinion of Y.N. Karaulov and V. Neroznak. In one of
their works, they propose for consideration the factor
of “dichotomy, which, on the part of the subject and
object of bilingual education, is revealed according to
the signs of completeness or, on the contrary, incom-
pleteness. By the first, they mean the objective fac-
tor of providing information, and by the second, the
subjective one. For their reasons, in connection with
these signs, bilingualism should be divided into inten-
sive (continuous or immanent) and extensive (that is,
unstable, intermittent, or discrete)” [5, p. 153].
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In addition to what was noted about the com-
pleteness or incompleteness of the feature, the first,
according to the researchers, involves the use of two
languages simultaneously, moreover, with the most
pronounced communicative goals and objectives.
The second one is connected with a purely external,
optional thesaurus of bilingual education. It is inter-
esting to note that intensive bilingualism, according
to Y. Karaulov and V. Neroznak, also gives rise to the
so-called literary bilingualism, which combines vari-
ous ethnocultural methods and variants of a single
one [5, p. 155].

Issues of bilingual education in the paradigm of
the problem. Mixed bilingualism is of undoubted
interest for modern bilingual education. This phenom-
enon is observed in cases where a foreign language is
studied through the application of certain rules and
regulations of the first. Thus, mixed bilingualism in
one way or another is a common case with bilin-
gualism, whereas the “pure” type of bilingualism we
have mentioned above can occur only under certain
conditions. But the degree of perception of a foreign
language through the native language varies in differ-
ent geographical regions of the world. L.V. Shcherba
argued that “with a mixed type of bilingualism, this
influence is greater in some cases, and less in oth-
ers. But this question, under all conditions, requires
further research if scientists set a goal to resolutely
compare the structure of languages, especially if we
are talking about languages of unrelated groups” [10,
pp. 111-112]. G. Schuchardt also wrote about the
difficulties of a mixed type of bilingualism. But in
addition to L. Shcherba’s words, he believed that it
was advisable to solve this issue not only within the
boundaries of linguistics proper, but also with the
help of psychology [10, p. 129]. Moreover, he gave
some preference to the latter.

Further, diglossia becomes one of the signs of
bilingual education. This phenomenon manifests
itself in the simultaneous existence in two languages
(more often different groups) and has two areas of
its application: functional and communicative. Thus,
G. Shuhardt actually confirmed L.V. Shcherba’s judg-
ment that language can be used in two situations —
“home” and “official”. And this means that diglossia
recognizes the non-hierarchical nature of languages.
An important condition for it is the conscious and free
choice of various communicative means by speakers,
which they independently use in order to maximize
the success of communication [12, p. 20].

Combining together several of the most produc-
tive types of bilingualism to date, E. Vereshchagin
identified three stages (levels) in its development:
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receptive (perception of speech compositions by
people learning a second language), reproductive
(direct reproduction of what they read and heard),
productive (building whole meaningful statements
based on the first two levels (stages) of understanding
and reproduction of what was read and heard) [12,
pp. 188—-189].

So, from a brief overview of the various types
of bilingualism, it becomes clear that they are dis-
tinguished by specific features and signs. And there
are more of them as they increase in quantity. So the
emergence of new types is a natural and natural pro-
cess. But the question involuntarily arises: who is
considered a bilingual? Where are the exact and clear
criteria for separating monolingua from bilingua? (In
the XXI century, European scientists actively intro-
duce the term “trilingualism” into the critical and
monographic literature, meaning knowledge of three
or even more languages at the same time, but its anal-
ysis goes beyond the scope of this study).

Meanwhile, hardly anyone these days will dis-
pute that about 50% of the world’s population are
bilinguals. In a number of European countries, two
or more languages are spoken. In addition, it is an
absolutely immutable rule for residents of almost any
European state to know English as an international
language. However, there is no need to dwell on bilin-
gualism in Europe. This is a long-standing tradition
and is not subject to discussion. In our opinion, mul-
tilingualism in the countries of the Middle and Far
East, Asia, Indonesia is more instructive for the cho-
sen topic. In them, the local population uses a number
of dialects in speech.

In one of the works of art we meet a strictly sci-
entific fact: “Let’s take at least, for example, Kenya.
Its coast covers Tanzania, partly Mozambique, and
other nearby islands. And the people of East Africa
inhabit this territory. The largest and most important
of the languages here is “Bantu”, but the population
meanwhile also actively speaks “Swabhili”. Not only
that, they interfere with the words “safari”, “kikuyu”,
as well as English, Portuguese and Spanish words,
thereby clearly demonstrating their multilingualism
in a relatively small geographical area” [6, pp. 7-8].

The combination of geographical and linguistic
factors is easily explained: the whole life of people,
regardless of race, religion, nationality and even the
level of culture, is held in close communication with
each other. And in different parts of the world there
is a kind of diffusion of languages. V.N. Yartseva
simply and easily expounds this well-known truth:
“Bilingualism by its nature is the ability of individu-
als, nations and nationalities as a whole to communi-
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cate. Only in this way is it possible to achieve mutual
understanding between people who speak two or
more languages” [13, p. 5]. The same point of view
is shared by many other linguists: N.B. Mechkovs-
kaya, G. Zograf, etc. Thus, statistical data, eyewitness
accounts and the work of scientists in the direction
we are interested in clearly indicate the advantages of
bilingualism [8, p. 8].

However, we are convinced that no theoreti-
cal propositions directly or indirectly explaining the
causes of the emergence and spread of different types
of bilingualism, approaches to them, levels of devel-
opment, will have real force without giving concrete
facts, examples. We will turn to them now. Thus,
Nizami Ganjavi, who was one of the greatest poets of
the medieval East, was also widely known as a roman-
tic poet, a deep connoisseur of Persian epic literature.
It is well known that he wrote exclusively in Persian.
He also made a significant contribution to Persian epic
poetry, colloquial speech and realistic style.

All this is the official point of view on Nizami’s
work, which, unfortunately, has not yet been refuted
by anyone. Meanwhile, some Azerbaijani linguists
and literary critics assure that the poet did not refuse
to use the national language of the people, only the
works are lost. It is proved, for example, that Nizami
originally intended to write “Leyli and Majnun” in
his native language. Indeed, he wrote in Farsi, but the
general content of most of the works met the needs of
Azerbaijani residents of his time.

So, Nizami wrote, it would seem, in a foreign
language, but did not depart from the origins of folk
life. The flip side of the coin is the need to learn a
second language for a better comparison with the
rich possibilities of your own. L. Leonov once said:
“All great victories begin with victory over one-
self” [11, p. 111]. To paraphrase the classic of Russian
literature, we can say that the first moral victory of a
person is knowledge of not only his native language
(which is natural, logical and natural), but also other
languages. On this occasion, 1.V. Goethe said: “He
who does not know foreign languages does not know
anything about his own” [3, p. 124]. Juan Paul tells
in his own life description that he constantly studied
the grammar, words and texts of the Latin language
by heart. Goethe wrote in his autobiography that for
him poetry is a sacred concept, equivalent to the truth,
that he rejoices in rhyme and rhythm, grammatical
rules and departs from boring, pedantic Latin lessons.
Juan Paul, referring to the data he found out related
to Goethe’s work, also notes that Latin lessons with
the participation of the great German poet-playwright
were held in excellent classrooms. I.V. Goethe advo-

cated that all progressive-thinking writers thoroughly
study foreign languages [3, p. 125].

The author of “Faust” studied Latin, Greek,
Hebrew, Italian, French and English. Linguists and
literary critics unanimously claim that in some of
them he has achieved notable success. The poet-
playwright also gave valuable advice to writers
who created their works in Latin, Italian and other
languages. Meticulous scientists who scrupulously
studied biographical data from the life of I.V. Goethe
from different periods show that he had a rich
personal library for those times, including various
dictionaries [3, p. 132].

This fact should not be surprising. The
XVIII century is characterized by a lively comparison
of educational ideas in Europe. The most important
role in the formation of the young German poet was
played by ancient languages such as Latin, Greek,
Hebrew. L.V. Goethe brought up his son in the
traditions of multilingualism, in particular bequeathed
him to master Greek and Latin languages perfectly.
The great poet taught: “one should know Greek well
because Homer spoke and wrote it; Latin — remained
in medicine” [9, pp. 115-116]. Add to the words of
LM. Tronsky is something that can be read about
today in any university textbook on foreign literature.
Throughout his life, Goethe followed his son’s lectures
at the university very closely, and also independently
prepared Latin texts. In addition, Goethe’s son already
recalled that in his own curriculum, in addition to
his native German, his father invariably included
English and some other languages. The mentioned
German linguist S. Schneider noted that “in the
choice of teachers, as in many respected Frankfurt
families, denomination and knowledge do not play a
role. Under Goethe’s guidance, his daughter Cornelia
studies modern languages: French, Italian and
English. The diligence with which Goethe himself
plans to teach his daughter’s language is unusual for
that period, despite the new ideas of A.G. Frank on
the education of girls” [14, p. 13].

Conclusion. It is also known that the second
language is almost invariably subjected to distortions,
sometimes even very significant due to quite natural
interference from native language. However, these
distortions are natural, since native speakers of two or
more languages do not, and cannot, have absolutely
identical concepts. Significant changes took place in
almost all areas of public life, which were reflected
in the system of development of the native language
with the parallel study of the second, including the
language of another state. Changes in the socio-
economic and political life of the country, as well
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as a significant expansion of cultural, professional
and business ties of the Republic of Azerbaijan with
other countries have led to certain adjustments in the
goals, content and technologies of the Republic of
Azerbaijan. It should be emphasized that the theory
of bilingualism in the broadest sense of the word will
always be relevant for students of all age groups and

is objectively of particular importance in the modern
world. In its turn, bilingual communication often
focuses on direct speech. That is why the question of
the correct linguistic and psycholinguistic features of
bilingualism becomes a priority issue. This leads us
to the need to list all types of bilingualism. A person
cannot do everyday activities with one language.
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A R S I le

Cobop A. b. BUJIM BIITHI'BI3MY I MOKJIUBOCTI iX IPAKTUYHOTI'O 3ACTOCYBAHHS

Ananiz cyuacnoi ninesicmuyHoi aimepamypu nokasye, wo Oauiti npobnemi nNpuodiisnemvcs 3HAYHA
yeaea. B ocmanni poxu 3’asunucs nogi kiacugikayii Oinineeizmy, 6 momy uucii 6e3nocepeonbo noe s3ami
3 mexHonoziunumu iHHosayiamu. CbO20OHI aKMYaibHUMU HPEOCMABIAIMbCA HAYKOBI CYOXMCEHHS NpO
WBUOKONIUHHY MOBHY 0OCMAHOBKY 8 IHWUX Kpainax i pecionax naanemu. Maiixce 8 ycix cpepax cycninbHo2o
arcumms 8I00YIUCA 3HAUHI 3MIHU, K 6I0OUNUCA HA cUCmeME PO3BUNMKY PIOHOI MOBU 3 NAPANeNbHUM BUGYEHHAM
opyeoi, 6 momy wucii mosu iHwoi Oepoicasu. Teopis 080OMOBHOCHI 6 HAUMWUPUWIOMY CEHCI Yb020 Cl06A
3a62i1c0U Oyoe akmyanbHa 015 YYHI8 GCIX GIKOBUX 2pYN 1 00 €KMUBHO MAE 0COONUBE 3HAYEHHS 8 CYYACHOMY
csimi. J{6oMoeHe CHINKYBAHHA 4ACMO OPIEHMYEMbCA HA NPAMY MO8Y. B yinomy numaHus npo usHayeHHs
03HaK Oininesismy cmae npiopumemnum. bByov-ske 00’ exmusne 3nanus nepeddbauac my 4u iHULYy Cucmemy
y 8usuenHi yikasumso sasuwja. Yum cxaaduiute 00CaioxNcysanuil 00 ' €xm, mum 8axNciugiuie Yimkicms oKpemux
NOJLOXCEHDb, WO CKAA0aroms 0bpary cucmemy. I 36utaiino, HACMINbKY CKIAOHe Agulye, K MOBA, GUSUUMU NO3A
cucmemoro Hemodcauso. Cb0200HI 6 C8IMI MANO 0epiHCcas, HACENEeHHA AKUX XAPAKMEPUSYIOMbCA 0OHOMOBHUM.
Azepbatiodcan gionocumuvcs 00 Kpain, oe nanye bazamomosuicmos. OOHa 0a8HA MyOpicmb 2080pUmbs.: Uo0
anubute 3po3ymimu A00uly, NompioHo 1o2o kpawe nisnamu. byov-saxe 00 ’ekmusne 3uanus nepeddavac my
Yy iHWLY cucmemy y Gue4enHi yikasumo seuuid. Jum cxkiaouniwe 0ocnioxncysanutl 00’ ekm, mum 8ajiciusiuie
YiMKICMb OKpeMUX NON0N#CEHb, WO CKAA0aomy obpany cucmemy. I 36uuatino, Hacminbku cKidaoHe sAguuje, K
MO8a, BUBUUMIU NO3A CUCIEMOI0 HeMOXCAUB0. Tum Oinbuie, AKU0 MOBA tioe PO IHO3EMHY MOBY, U0 BUBUAEMbCS
HapisHi 3 pionoio 3a medxcamu bamoriswunu. Cucmema, 6 c8010 uepey, 3a8icou nepeddauac 8UOiNeHHs Pi3HUX
munie. Yumano munie cmeopeHo i npu OnuUci Moa.

Kniouosi cnosa: 6ininesizm, icmopis cmanosienus OLNine8i3MYy, OiLNiHe8I3M ) PI3HUX COYIAIbLHUX 2PYN
Haceneums.
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